





Principal for Student Health and Safety will convene a group of OPRF administrators,
faculty, staff, and students to review the discipline system, and to make recommendations.
Those recommendations will be made to the Joint Committee on Student Discipline. We
will revise the Committee’s membership and structure but adhere to the guidelines in the
IL School Code and Board policy regarding the Committee, and provide a timeline for its
work.

This notwithstanding, it appears that we have already seen-a very positive development in
student conduct this year. The number of serious infractions (i.e., those with out-of-
school suspension consequences and expulsions) are fewer in number. We believe this is
the direct result of the good and diligent efforts of our Pupil Support Services (PSS)
Teams and model we instituted. (See also School P.)

L. Mini-IL Student Achievement Network
As a result of our membership and involvement in the national Minority Student
Achievement Network (MSAN), we will reach out to local area high school MSAN
members plus at least two others to identify best practices and learn from each other’s
challenges, successes, and failures. These include but are not limited to Evanston,
Homewood Flossmoor, Hoffiman Estates, Bloomington, and OPRF, and we will work to
create an informal mini-IL student achievement network.

M. Parent/Student Outreach
The responsibility for initiating this outreach rests with the school. We propose to work
this year so that outreach may begin with the entering freshman Class of 2012. (See also
Parent B.)

N. College and Career Center
We propose to re-establish a College and Career Center but with significant changes. The
Center’s purpose would be to develop an overall post-secondary (college, careers,
military, etc.) awareness, information, and assistance program for students and parents.
The Center’s staff would work closely and in tandem with Counselors as well as with
individual and groups of students. The Center would identify a college path for entering
freshmen, and develop a systematic, regular, comprehensive, 9-12 program for same.
College/career rep visitations, information evenings, college application/enrollment
processes, college visitations, etc., would be a part of the Center’s responsibility.

The Center would be staffed with a certified professional whose background would
include (or be eligible for/working towards) a Type 73 certificate and have successful
experience in college/career counseling either at the high school or college level.

We would direct the Assistant Principal for Student Services and a select group of
Counselors to identify, research, and make site visits to other high schools who have such
Centers. : :

0. Student Involvement and Feedback/Surveys/Focus Groups
(See also Student L.}
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P. Pupil Support Services (PSS) Teams
This year, Counselors and Deans have worked diligently (and thus far successfully) in
implementing a holistic, team approach to student issues, and in particular student
social/emotional/behavioral issues. Counselors, Deans, Social Workers, and community
agency personnel have and continue to develop strategies for student issues for students,
parents, PSS Teams, and for OPRF staff. Each PSS Team consists of 3 Counselors, 1
Dean, and 1 Social Worker. PSS Teams have also met with community agencies to
determine the level of support services they might provide OPRF, its students, and
parents. PSS Teams are also developing presentations for divisions and faculty (and
possibly staff at a later date) re: strategies for individual teachers.

In order to move forward even further, we are proposing that the PSS Teams identify,
investigate, and research other schools that successfully utilize the following models and
strategies and implement same here at OPRF:

1. an overall 4-year program for meeting with students in small, grade alike groups
for the purpose of identifying grade level specific information/paths — stressing
school and personal expectations, personal goals, and college/post-secondary
education;

2. social and emotional groups, e.g., grief, loss, self-image, etc.; and

3. alternative to in-school and out-of-school suspension programs.

Q. Advisory System
Advisory systems have been implemented successfully in some high schools and not in
others, and in recent years the attempts to (re)establish them in some high schools have
met with mixed results. Issues surrounding advisory systems are contractual, clearly
stated purpose, curriculum, training of staff, logistics and time, and cost, etc. OPRF’s
history of advisories dates back 40+ years to homeroom periods as a part of lunch. More
recently, a freshman advisory was begun then dropped three years later (1984-1987) for
some of the same reasons as noted above but mostly due to costs. If we were to propose
an OPRF advisory system, it would have to overcome those challenges; however, we
believe that the primary purposes of an advisory are 1. communication; and 2. developing
meaningful relationships with adults and other students in the same small, non-classroom
settings over a 4-year time period. At this time, we are proposing that a select group of
faculty, administrators, and Board members appointed by the Superintendent investigate
successful, public, high school advisory programs (may include a variety of structures),
and report findings to the Building and District Leadership Teams for review and possible
recommendation to the Board.

R. Triton College Partnership
Recent statistics regarding OPRF graduates who matriculated to Triton College are
significantly encouraging. They reveal that our students utilize Triton as an initial college
entry point and then successfully matriculate to the very same colleges/universities that
many of their classmates did upon high school graduation. This simply reinforces what we
already know: life and the people who live it do so developmentally. In addition, Triton
(and other community colleges) offers programs that terminate in an Associate of Arts
(AA) degree. Students need to be made aware of these, as well. In order to take

21



S.

advantage of the opportunities that Triton College offers our students, we must be more
fully aware of its programs and opportunities, and we must then identify those paths for
students and parents early on in high school. Our College/Career Center would provide
that engagement, information, and service.

Career Center

OPREF is part of the Des Plaines Valley Region, a relationship required for high schools
and community colleges in IL.. Each high school belongs to such a region. Ihave had the
opportunity to be a part of a long time and highly successful region in DuPage County:
the DuPage Area Occupational and Educational System (DAOES), which operates a
career center in Addison, IL: the Technology Center of DuPage (TCD). [have already
proposed to the DVR that utilizing TCD in DuPage County and the Lake County Career
Center as models, we investigate the appropriateness of developing such a center for our
students in partnership with Triton College.

T. College/University Partnership

Within a 2 hour drive of Qak Park and River Forest, there are over 20 4-year colleges and
universities. Many of them have long-standing and successful teacher preparation
programs. In addition, within a 3 hour drive, there are at least 10 major research
universities (University of Chicago, Northwestern, Notre Dame, Purdue, University of IL
at Chicago, University of IL at Urbana, Northern IL University, University of Wisconsin
Madison, Loyola University, and DePaul University). We propose the creation and
establishment of a high school-university partnership for the expressed purpose of
researching, developing, and implementing curricular, instructional, and professional
development strategies to raise minority student achievement.

Commntunications Advisory Committee
(Sce also Parent M.)

Study Center
(See also Student L)

. Student Recognition Programs

Appropriate student recognition for achievement whether it is academic, athletic, activity,
or personal builds pride and motivation in people but particularly in students. We propose
to review our student recognition programs and incorporate in them the recognition of
high achieving students as well as those who have overcome obstacles to achieve personal
goals. (See also Community H.)

Community Service

Community Service has been voluntary in schools for years, mostly as part of co-
curricular clubs and experiences. Some schools, though not many at this juncture, have
required and documented community service as a graduation requirement. Community
service provides many of the same types of motivations and experiences that co-
curriculars do, but they are in the community and are often driven by student selection and
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AA.

BB.

choice. OPRF should identify those schools that have community service as a graduation
requirement and explore the viability and feasibility for same. (See also Community C.)

Student Leadership, Participation, and Input

One way to increase positive student climate and thus to improve the likelihood of
improved student achievement is to authentically involve students in the development,
implementation, and evaluation of school programs, life, etc. We propose to review such
existing opportunities and to appropriately expand them. These include but are not
limited to formative and summative course evaluations; tutoring/mentoring freshmen;
experiences such as those provided in Senior Instructional Leadership Core (SILC);
promoting to and training of faculty in class activities that place students in leadership
roles; and placing students on committees and groups within the school and District, e.g.,
interview teams for faculty and administrators.

School Day Time

Classroom instructional time is limited to 48 minutes per day and 177 days per academic
year. This time should be the most valued of all vis-a-vis student achievement. In the
normal day of a high school there are many opportunities for distractions, announcements,
interruptions, and temporary absence of students from classes (e.g., field trips, meetings,
ctc.) Wemust 1. review all non-classroom based activities conducted during school days
for appropriateness and relationship to student achievement; 2. reduce classroom time
interruptions (school wide and individual classroom) to the maximum extent possible; and
3. assign responsibility for monitoring of classroom time to division heads and the
Principal. '

Transfer Student/Parent Program
As noted earlier, we have begun this year a Transfer Student Program under the aegis
of the Athletic Director and Assistant Principal for Student Activities. This program
must be expanded to include the following:
requirement o participate;
identification of student academic status in reading and mathematics, as
well as academic content and skill needs vis-a-vis an assessment
nstroment;
tracking of academic growth and achievement as separate subgroup;
academic transition services in first year as need is identified per above;
expansion of student orientation of and assimilation into OPRF via
counselor, athletic, activity, and student life; and
e add parent/guardian orientation component

Summer Program

The school would take the primary leadership role in developing and implementing
this summer program; however, it cannot be achieved without the active and deep
involvement of the community, parents, and stadents. [f this program is to be
successful, then it can only happen with a true partnership among the 4 groups. (See
also Community B.}
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DD.

EE,

FF.

GG.

Senior Year Internships

We propose that during the senior year, each OPRF graduate would be required to
enroll in and to successfully complete an internship within or outside the community.
(See also Community . and Student K.}

Technology

We are proposing that computers be readily accessible to and for students as described
in Community 1. In addition, elsewhere in the plan there are references to intensive
technology training freshman year and technology workshops for parents. (See also
Community 1.)

Parent Programs

Just as we expect parents/guardians to attend formal, announced parent events at
school, so, too, should we review the purpose, function, impact, and success of our
current parent events. This review will be conducted by the Principal, who will enlist
the assistance and input of faculty, administrators, and parents. Included in this
review will be a search of other successful school to parent outreach efforts and parent
programs at other schools, especially for academically at-risk/underachieving students.

Homework

There has been conflicting research within the past several years at the university level
regarding the efficacy and need for homework; yet, teachers, parents, and community
alike continue to stress its importance for students in acquiring knowledge and skills.
In order to best develop and assign homework, we propose that a representative group
of faculty from each division investigate the available research and develop a set of
OPRF homework guidelines and provide professional development for the
development of appropriate homework within each department/division.

Special Education
You will note that very little if any reference is made to special education student
achievement. The reason is twofold: 1. the Special Education Division is currently
involved in several initiatives directly targeting student achievement. They include
the following:
1. LD Program
9™ orade math;
Reading (Reading Lab);
Academic Strategies class for grades 9 and 10; and
Post-high school transitions.
2. ED Program
e Behavior Specialist;
& PBIS Program (Positive Behavior Intervention Strategies); and
e tardies and attendance improvement.
3. TEAM Program
s Post-high school transition curriculum and assessment tools;
e Expose students to post-high school transition services;

24



s Task analysis for independent, specific site jobs; and
¢ Creation of work stations to teach and enhance those skills.
4. Social Workers and Psychologists
e Developing and piloting measurable IEP goals and benchmarks
that are aligned with the L social and emotional state standards
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1V. The Student
A. Personal Plan for Achievement and Personal Educational Contract

Many students who achieve academically, athletically, in activities, and personally do
so because they are intrinsically/extrinsically motivated and/or who are part of familial
and community culture of belief, expectations, goals, and resulting achievement.
Many students who are not and who do not achieve in school do not have that profile.
As a result, we must place in front of and expect those students to acquire them. We
are proposing that underachieving students develop and commit to a Personal Plan for
Achievement and a Personal Educational Contract.

The Plan for Achievement would be developed by the student seeking advice and
counsel from his/her counselor, parent/guardian, and mentor (if applicable). The
Contract would be developed among the student, parent, Counselor, and mentor (if
applicable). Both the Plan and Contract would be developed as a means of early
identification and prevention (entering freshmen), as well as carly identification and
intervention. The Plan and Contract would be written for 1. entering freshmen
students who have underachieved in the 8" grade using norm referenced tests, grades
earned over the year, and teacher/counselor recommendation; and 2. OPRF students
who earn grades of D or less in two or more courses.

Students who are required to establish Contracts will necessarily develop Personal
Plans for Achievement. Such Plans and Contracts would include but not be limited to
realistic, doable, achievable, and measurable goals, targets, and objectives and
incentives or consequences for reaching/not reaching them in the following areas:
e attendance and punctuality, as reported by teachers and school record;
academic effort and success, i.e., grades;
classroom participation, as reported by teachers;
homework completion, as reported by teachers and reflected in grades;
behavioral/self-discipline expectations, as reported by Counselors and Deans
and as reflected in his/her misconduct record; '
e co-curricular involvement and participation, as reported by coaches and
sponsors; and a
¢ healthy lifestyle (attitude, physical, emotional, behavioral), as reported by
parents, teachers, coaches, sponsors, and mentors (if applicable). (See also
Parents N.)

®* & & @

B. Expectations and Habits of Achievement
All students at OPRF should internalize those habits of achievement that we as adults
know are necessary for success in school and in life. As a school and community it is our
responsibility to expect that students develop those and to hold them accountable for
same. It is also our collective responsibility to set academic expectations, standards, and
goals to which students strive and achieve. Achievement requires stretching oneself -
intellectually, emotionally, behaviorally - and internalizing that parents/guardians, school,
and community believe in their capacity to achieve. Our words and actions to and with
our students must speak to these expectations and beliefs in real, meaningful, and sincere
ways such that students know we care about them as people, as our students, and as our
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children. As a result, we must identify what those habits of achievement are and clearly

communicate them to students. Students, in turn, must commit to their development and to

exhibit these habits by their actions. They include but are not limited to the following:
¢ self-advocacy, reflection, and self-evaluation skills;

belief in self;

confidence and pride in self;

belief in parents/teachers/coaches/sponsors/mentors;

sense of belonging at OPRF and in the community;

perseverance, resilience, and never, ever give up;

optimism about self, peers, adults, life, community, and future;

self-discipline;

failure is not an option or an acceptable fall back position;

success is the only goal;

work to earn and to achieve self-esteem;

set realistic, doable, achievable goals; and

expect much of self and meet those expectations.

® @& © @ © & & & o & 2 @

. School Conumitment

Students who achieve believe that the peers, adults, and institutions around them will be
there to help, guide, and support them. They must believe and have the abiding hope that
we won’t let them fail.

. Goals and Goal Setting

As part of the Habits of Achievement, students must set personal, academic, and co-
curricular goals and targets. While it is a parent’s/guardian’s and school’s responsibility
to help them develop these, it is clearly and definitively the student’s responsibility to be
responsible for their development and achievement. Furthermore, it is their responsibility
to develop short and long term goals, and to monitor progress towards their achievement.

. Community Service

Part of living within a community is the responsibility to participate and to be engaged in
it and to leave it a better place for having done so. We are proposing that we expect every
OPRF graduate to have provided some type of documented community service within
their four years of high school. It may be credit/non-credit bearing, it may be in the form
of an internship, or it may be during the school year or vacation periods (See also
Community C. and School X.).

. Faculty Staff, Mentor, Community Adult Relationships

Students should be openly expected to accept and to develop offers from faculty/staff,
mentor(s), and other community adults to establish meaningful relationships.
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G. Course Load
Currently, there are approximately 1,600 students (50%) at OPRF who are enrolled in a
Study Hall, Late Arrival, and/or Barly Dismissal. While some of these are guided and
structured study halls, many are not. In addition, many students are unable to discipline
themselves to study, be organized, and to use this time productively. We also know that
class time, i.e., engagement of the intellect in some type of class, will result in greater
learning, acquisition of skills, and thus achievement. We are proposing that as a norm, a
student’s normal course load be 7 classes, and that in order to take a Study Hall, he/she
meet specific criteria for same. Furthermore, we propose that Study Halls be arranged,
staffed, and structured for just that — places where productive study takes place. Study
halls would be assigned only for specific and legitimate academic purposes/reasons. Late
Arrivals and Early Dismissals would also be assigned only for specific and legitimate
academic purposes/reasons.

H. Demonstrate Success
Demonstrate successful acquisition of the stated and expected knowledge and skills for
each course passed.

1. Study Center
In order to assist students and help students help themselves, we propose a required Study
Center if he/she earns a grade of less than C in any course. The Study would be in
operation before and after school each school day, Monday through Friday, before or after
school, for one hour. Student exemption and release from the Study Center would be
based on weekly grade checks. Students may, however, continue to access the Study
Center when grades rise to C or higher; however, access is open only to those students for
whom Study Center had been required during that same semester. The Study Center will
be staffed by community volunteers, student volunteers, and at least one OPRF staff who
will supervise the Study Center. This is to begin with the freshman Class of 2012.

J. Student Academic Learning Teams
We propose to create and establish Student Academic Learning Teams based on the
faculty and administrator Professional Learning Teams model currently in use at OPRF.
A Student Academic Learning Team is a small group of students who have in common
student academic interest, grade level and/or courses, and academic needs. A Team
would provide peer encouragement, support, motivation, assistance, networking, and peer
acceptance. Teams could meet before or after school, in evenings, and/or on weekends.
Being a part of a Team would bring camaraderie, acceptance, positive identification with
the Team for many students who feel isolated, alone, and unsure of themselves and others.
Students initially targeted for Teams would be those students “in the middle,” i.e.,
students who fall into the 40% -60% tile of academic achievement, and/or transfer
students who may need to develop relationships quickly that would also support their
efforts to be academically successful.
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K. Senior Year Internship
We are proposing that each senior, beginning with the entering freshman Class 0f 2012,
be required to enroll in and successfully complete a Senior Year Internship. Internships
would be unpaid, but receive academic credit and be a part of graduation requirements.
Faculty and administrators would work with students in identifying acceptable and
meaningful internships within the community and possibly outside the community.
Because internships would carry academic credit and grades, rigorous standards,
expectations, and experiences, work would be expected, completed, and assessed. As a
beginning point, OPRF would utilize the internship mode as developed by the Critical
Skills Foundation, which utilizes, in part, SCANS (Secretary’s Committee on Achieving
Necessary Skills). (See also Community D. and School CC.).

L. Student Invelvement and Feedback/Surveys/Focus Groups
Appropriate student voice in the affairs of a high school is important as it provides timely,
insightful, and general trend information by which to develop and to assess programs and
initiatives. Some of the ways in which we as a high school can both improve school
climate and determine student acceptance, meaning, and satisfaction is to provide
opportunities for student involvement/participation and feedback.

The appropriate involvement of students in the development of programs and initiatives,
participation in department, division, school, and District planning and committees sends
strong messages to the student body that they are valued, respected, and considered in the
development of areas which affect them directly. We propose that a small group of
faculty and administrators identify those areas, codify them, and implement same.

Student feedback can only be useful if we collect, aggregate, disaggregate, analyze, make
meaning of, and use the results to evaluate programs and initiatives. This can be done
with every other year feedback/follow-up surveys of our graduates on a variety of topics,
surveys of programs/initiatives targeted and affected students, and to conduct focus
groups of students. We propose that these mechanisms become a routine part of how
“business” is conducted, and that the Superintendent assign same to appropriate
individuals, groups, departments, and divisions.
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